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ṭarḥa	 	 	 	a	scarf,	usually	black,	which	covers	a	women’s	hair	
ʿulamāʾ			 	 	religious	scholars	






































































































3.1			Introduction	In	this	Literature	Review	I	focus	on	the	three	main	areas	of	learner	identity	theory	and	research	with	which	my	thesis	is	concerned:	a) Developments	in	identity	theory	and	research	in	applied	linguistics		b) Narrative	research	into	identity	and	the	concept	of	narrative	identity	c) Learner	transitions	into	higher	institutions	of	learning	After	a	discussion	of	the	literature	concerning	the	emergence	of	identity	in	the	context	of	second	language	learning	(SLL),	the	chapter	turns	to	research	on	L2	learner	narratives	as	important	vehicles	for	identity	delineation	and	then	moves	on	to	discuss	the	literature	on	learning	transitions	to	higher	institutions	and	in	particular	on	the	links	between	learner/student	accounts	of	transition	and	identity	trajectories.							As	SLL	researchers	moved,	in	the	1990’s,	from	an	individual/cognitive	focus	to	one	which	was	more	socially	oriented,	questions	of	language	learner	identity	began	to	emerge	in	their	studies	(Block,	2007).	Norton	Peirce	(1995:12),	for	example,	called	for	“a	comprehensive	theory	of	identity	that	integrates	the	language	learner	and	the	language	learning	context”.	However,	while	SLL	research	began	to	take	a	more	situated	approach,	context	was	generally	seen	as	the	surrounding	culture	and	society,	which	remained	outside	the	inner	world	of	the	language	learner	(Ushioda	and	Dörnyei,	2009).		Proposing	a	more	relational	approach	to	contextual	elements	in	studies	of	motivation	and	identity,	Ushioda	and	Dörnyei	(2009:220)	argue	for:		…	a	focus	on	the	interaction	of	this	self-reflective	intentional	agent,	and	the	fluid	and	complex	system	of	social	relations,	activities,	experiences	and	multiple	micro-	and	macro-contexts	in	which	the	person	is	embedded,	moves,	and	is	inherently	part	of.			A	number	of	interrelated	theoretical	and	analytical	frameworks	approach	language	learner	identity	in	this	way,	to	varying	degrees,	such	as	those	which	adopt	a	sociocultural	(Lantolf,	2000),	or	language	socialisation	(Watson-Gegeo,	2004)	or	poststructuralist	and	critical	perspective	(Norton,	2000;	Pavlenko	and	
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Blackledge,	2004)	towards	contexts	of	language	learning	and	use.	Others,	such	as	Lamb	(2009),	have	sought	to	integrate	psychological	approaches	with	more	sociologically-oriented	theories	in	order	to	investigate	the	formation	of	L2	identity	in	specific	social	settings.	In	this	literature	review	I	focus	on	a	broadly	poststructuralist	approach	to	the	theory	and	investigation	of	EL2	identity	since	it	is	one	which	has	been	productively	used	in	applied	linguistics	(e.g.	Norton,	2000;	Pavlenko	and	Blackledge,	2004;	Menard-Warwick,	2011;	Preece,	2016).	I	also	incorporate	elements	from	sociocultural	and	language	socialization	perspectives	in	order	to	reach	an	understanding	of	the	referential	and	discursive	construction	of	identity.			





















































































































































































































































K:			So	now	the	last	question	is	(P)	[in	an	amused	tone]	are	you	enjoying	your	year	so	far	at	university?	[laughs]	A:			[laughing	rather	hysterically]	You’re	gonna	ask	me	this	question	now?	[ironic	facial	expression]	K:			[laughs	with	embarrassment]	A:			[seriously	now]	I	think	there	are	a	lot	of	things	different	between	the	college	and	thehigh	school	(K:		ah!)	you	know,	the	way	you	study…		 	 	 	 	 (Alex	SS5:	20)	My	transcripts	were	beginning	to	look	more	and	more	like	playscripts	with	‘stage	directions’	and	actor’s	notes.	The	performance,	positioning	and	interactional	features	of	the	interviews	came	to	the	fore,	showing	how	transcription	is	also	partly	analysis.	Thus	the	construction	of	my	transcripts	became	the	interpretative	link	between	my	primary	data	and	my	analysis.			
Table	4.2			Transcription	conventions	used		 	 (adapted	from	Duff,	2008:	157)		A	 	 Alex	K	 	 Kathy	Ne	 	 Nevine	No	 	 Nour	S	 	 Sandra		_______							 emphasis	on	word(s)		CAPS				 heavy	stress	on	word	(s)	(P)													 pause	(longer	than	1	second)	=			 	 latched	utterance	{	}	 	 overlapping	speech	[	]	 	 non-vocal	action;	manner	of	speaking;	tone,																													pitch,	volume,	speed	of	voice,	who	is	being	spoken	to.	.	 	 falling	intonation	?	 	 rising	intonation	,	 continuous	intonation,	slight	pause,	inserted	to	support	meaning	!	 	 surprised	tone		{{xxx}}	 inaudible	speech	___	 	 interrupted	speech	…	 	 omitted	utterance	(s)	(	)	 English	translation,	alternative	word(s)to	support	meaning	





















notes	such	as:	“Alex	gives	her	mother	a	voice	in	our	conversations	but	in	the	interviews	her	mother	rarely	has	a	voice.”	B. Class	activities:	I	examined	the	participant’s	role	in	each	of	the	three	activities	and	wrote	a	summary	of	what	she	did	and	said,	using	the	transcripts	and	field	notes,	focusing	on	her	interaction	with	the	teacher	and	other	students.	These	summaries	were	analysed	for	links	to	the	main	interview	data	and	a	list	of	linked	themes	was	compiled.	An	example	of	a	link/comparison	between	interview	data	and	data	from	the	class	activities	was	“Alex	says	she	loves	being	active	with	the	teacher	(SS1)	but	in	my	observations	of	the	activities	I	found	she	hardly	ever	sought	out	an	interaction	with	the	teacher”.	However	I	did	not	use	my	observation	data	to	undercut	my	interview	data.	I	viewed	datasets	as	the	result	of	different	data	generation	methods:	neither	had	a	bigger	claim	on	“the”	truth.		C. 		Participant	post-activity	interviews:	I	wrote	a	summary	of	what	each	participant	said	about	each	of	the	activities,	particularly	concerning	her	interaction	with	the	teacher	and	other	students.	I	used	the	same	three-tiered	system	of	information-interaction-performance	to	analyse	these	data.	Again,	I	examined	links	between	these	interviews	and	the	semi-structured	interviews	but	in	addition	I	compared	them	with	my	observations	and	transcripts	of	the	activities	and	with	the	teacher’s	post-activity	interviews.	D. Teacher	interviews:	I	wrote	summaries	of	both	the	two	semi-structured	interviews	with	the	teacher	in	which	I	included	her	views	and	comments	on	the	particular	teaching	and	learning	context	as	well	as	anything	relevant	to	the	individual	participants.	In	my	summary	of	the	3	post-activity	interviews	with	the	teacher	I	compared	her	account	of	the	activity	with	that	of	each	participant	and	also	summarised	any	comments	the	teacher	made	on	their	participation	in	the	activity.		
4.8.3			Moving	on	with	my	data	analysis	Finally	I	wrote	a	general	list	of	findings	concerning	how	the	‘Other	Data’	impinge	on	the	main	interview	data,	not	in	the	sense	of	discrediting	what	participants	said	in	the	semi-structured	interviews,	but	with	a	view	to	obtaining	a	more	
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25	Feb	2012	 	 SS1	 A	satisfied	PP2	English	learner	
		9	April	 	 SS2	 Some	cracks	in	the	system	beginning	to	show	
16	June	 	 SS3	 	I’ve	completed	the	PP	year	but	haven’t	moved	far	
TRANSITION	TO	UNIVERSITY	
10	Sept	 	 SS4	 This	boundary	crossing	is	harder	than	I	thought	
20	Nov	 	 SS5	 Reaching	danger	point	
16	Dec	 	 SS6	 Moving	on	with	some	strategy	






Alex	constructs	her	learning	at	the	PP	as	the	learning	of	English	words	through	interacting	with	her	idea	of	a	good	teacher:	A:			…If	we	don’t	understand	this	word	we	ask	it	in	Arabic.	“What	does	this	mean	in	English”	So	she	told	us	and	we	try	as	much	as	we	can	to	remember	this	word	and	she	ask	this	word	another	time	to	the	class	so	this	would	be	a	good	teacher.																			(A-SS1:2)	As	a	PP	learner	Alex	presents	herself	as	fulfilling	her	conceptualisation	of	a	‘good	learner’:	she	attends	closely	to	the	teacher,	asks	her	to	explain	any	new	words	she	doesn’t	understand	and	then	reviews	the	words	at	home.	Alex	also	begins	to	present	a	budding	multilingual	identity	in	both	academic	and	non-academic	contexts:	A:	 	 	…	 the	 girls	 here	 speak	 some	English	 so	we	 say	 the	word	 ‘class’	‘vocabulary’	 ‘assignment’	 ‘project’	 ‘leaflet’	 some	 words	 we	 say	 in			English	 we	 didn’t	 say	 it	 in	 Arabic	 but	 in	 the	 home	 for	 example	my	mother	she	don’t	speak	English	so	I	can’t	tell	her	“I	went	to	the	class”	I	should	 say	 it	 in	 Arabic	 you	 know	 so	 this	 is	 a	 little	 bit	 different	 but	when	 I	 talk	 to	my	 father	 I	 use	 this	word.	And	 sometimes	he	 tell	me	“What’s	this	word”	because	he	don’t	know	it	and	I	told	him	“It	means	this”.	K:			That’s	good	A:			And	he	was	happy	that	(because)	he	didn’t	know	this	word.	










































































































































































































































































































So	I	don’t	know	maybe	if	I	wasn’t	this	level	I	don’t	know	actually																		 	 	 	 	 																	(A-SS7:10)	This	is	a	far	cry	from	the	emotionally	attached,	comfortable	relationship	with	Translation	she	presented	in	the	early	interviews.	In	spite	of	a	greater	focus	on	its	complexities,	Alex	consistently	appropriates	Translation	as	“my	department”,	in	her	speech.		However	reality	creeps	in	at	this	point	in	her	account	when	she	brings	in	the	possibility	of	getting	married	before	graduation.	Her	desire	to	do	her	master’s	and	then	work	as	a	translator	all	depends	on	her	future	husband’s	wishes.	When	I	bring	up	the	scenario	of	working	with	men	Alex	shifts	her	presentation	of	her	future	self	somewhat:	now	she	presents	her	intention	to	work	as	a	translator	from	home,	as	she	would	be	expected	to	marry	a	fellow	Palestinian	who	would	not	allow	her	to	work	outside	the	family	home.	Alex	overrides	my	questioning	to	‘defend’	herself	and	to	loudly	and	firmly	justify	her	position	of	gender	conformity	while	still	retaining	her	translation	“department”	identity.		In	this	imagined	act	of	compromise	with	her	cultural	identity,	Alex	shows	me	yet	another	constraint	to	the	fulfilment	of	her	translator	subject	position.			
5.3.5			Oppositional	student	identity		As	a	language	learner	and	college	student,	Alex	becomes	quite	fiercely	critical	of	her	learning	institution,	particularly	of	the	PP.	Her	animosity	towards	the	PP	builds	after	transition	to	university	and	becomes	particularly	bitter	in	the	final	interview.	Likewise,	her	freshman	year	is	seen,	in	the	same	interview,	as	one	that	stands	in	opposition	to	her	future	self.		The	antagonism	she	shows	towards	the	institutions	seems	to	be	part	of	a	much	broader	conflict:	that	between	herself	as	agent	and	the	‘wall’	of	social	structure	which	she	seems	to	meet	at	every	corner.	In	her	identity	performance	Alex	pits	her	personal,	academic	and	professional	goals	and	desires	against	the	social	restrictions,	economic	concerns	and	cultural	and	familial	constraints	of	her	environment.			In	pre	and	post-interview	conversations	Alex’s	oppositional	student	identity	emerges	much	earlier.	In	our	pre-SS2	conversation,	for	example,	Alex	complains	
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        32										if	you	heard	them	on	the	phone	

























































































25	Feb	 	 SS1	 Finding	a	niche	
4	April	 	 SS2	 Learning	more	and	more	
25	April	 	 Grp.	 Feeling	ready	for	next	year	
15	May	 	 SS3	 Reaching	for	the	sky	
7	June		 	 GELL	 Confidence	on	hold	for	the	holiday	
TRANSITION	TO	UNIVERSITY	
11	Sept		 	 SS4	 My	Muslim	identity	and	future	concerns	
19	Nov	 	 SS5	 Problems	of	the	university	fledgling	







































































































































































































































































































































































































































































































































































































































25	April	 	 SS2/Group	 Urgent	need	for	speedy	improvement	
24	June	 	 SS3	 Moving	closer	to	my	dream	
Transition	to	university	
10	Sept	 	 SS4	 Too	much	on	my	plate	now	















































































































































































































































































































































































































































































































































view	of	social	class	and	culture.		In	her	mediator	role	Nour	visibly	enjoys	presenting	her	English	‘persona’:	she	even	jokes	about	forgetting	Arabic	words	as	she	speaks	more	and	more	English.	She	performs	this	as	a	source	of	contention	with	her	family	at	times:	No:	…	mother	she’s	angry.	Yeah.	“I	don’t	like	you	study	English.”	“Why”	“Because	you	not	speak	Arabic	you	speak	English.	I	don’t	know	what	you	speak.”						 	 (No-SS3:7)	However,	this	does	not	affect	Nour’s	resolve	to	improve	her	English	in	order	to	be	able	to	help	and	enrich	the	lives	of	her	family	and	others.	Nour	positions	herself	as	go-between,	the	link	between	English	and	Arabic	but	she	claims	that	it	is	more	than	the	English	language	that	she	wants	to	bring	to	her	people.	Her	uncle	has	returned	from	his	travels	abroad	and	has	a	cultured	manner:	No:			...	māshāʾAllāh	I	see	[in	polite	tone]	“Good	morning.”	I	like	it.			 	 I	want	but	I	want	meaning.	 	 	 			(No-SS6:16)	She	expresses	her	desire	to	bring	this	“meaning”	to	her	society:	“I	feel	[with	emphasis]	that	the	people	or	family	or	other	people	understand	what	is	the	
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English”	(SS6:16).	Furthermore,	her	imagined	future	self	as	hospital	interpreter	relays	information	to	terminally	ill	patients	in	a	sensitive	manner:	No:		…	I	want	to	connect	information	err	with	patient	or	some	people	err	in	clear	and	nice	way	like	the	cancer.	You	can’t	tell	the	people	“You	have	the	cancer”	(K:		I	see).	I	want	make	comfortable.	I	want	to	behave	(relieve)	the	pain	in	human.			(No-SS6:15)		 	 	 	 	 	Nour	consistently	maintains	her	Saudi	identity	as	mediator:	although	she	says	she	is	willing	to	study	abroad	for	up	to	five	years	in	order	to	learn	“professional	English”,	her	aim	is	to	bring	back	to	Saudi	what	she	has	learned.	She	also	wants	her	daughter	to	travel	abroad	in	order	to	“get	open	mind”	(SS6:16),	but	this	is	part	of	her	wish	for	her	daughter	to	“have	a	better	life”	(SS6:16)	in	Saudi	Arabia.	Her	professed	emotional	engagement	and	commitment	to	Translation	studies	seems	to	consolidate	this	role	further.	Nour	constructs	the	subject	Translation	as	well	within	her	capabilities	because	it	involves	both	Arabic	and	English.	Her	Arabic	is	strong,	unlike	those	students	who	studied	in	international	schools,	because	she	went	to	a	Saudi	state	school:	“I	can	now	take	it	both	because	English	and	Arabic	al-ḥamdulillāh	strong		inshāʾAllāh”	(SS6:11).			She	is	the	Arabic	speaker	successfully	communicating	and	establishing	good	relations	with	me,	the	native	English	speaker,	in	her	second	language.	Rather	than	seeking	a	second	language	identity	Nour	maintains	a	mediator	position,	as	a	Saudi,	in	which	she	reaches	out	to	the	‘other’	in	a	receptive	and	sociable	manner	so	as	to	gain	the	advantages	of	learning	another	language	and	culture	and	of	bringing	this	enrichment	back	to	her	society.	As	she	looks	to	the	future,	she	presents	her	daughter	as	also	taking	on	this	mediator	position	by	bringing	‘big	stories’	about	other	countries	and	cultures	back	to	her	friends.		
7.3.6			Mother	identity	Nour	returns	again	and	again	to	her	mother	identity	through	our	interactions.	In	her	aim	for	a	better	life,	her	daughter	and	she	are	a	dyad	and	learning	more	English	is	seen	by	Nour	as	a	strategic	route	for	both	of	them.	Nour	reinforces	the	idea	of	her	daughter	following	her	in	the	pursuit	of	her	dream	to	speak	
		 238	
















































































































		3		Mar	2012			 SS1	 	 Productive	but	detached	
25	April	 	 SS2	(Group)	 Outgrowing	the	PP	
	 TRANSITION	TO	UNIVERSITY	
University-Freshman	year	
11	Sept	 	 SS3				 	 Encountering	problems	
16	Sept	 	 SS4	(GELL)	 Sustaining	English	reader	and	writer	self	
25	Nov	 	 SS5	(+emails)Reaching	for	ideal	all-round	self	in	US	
10	Feb	2013	 	 SS6	 	 Resigned	but	dissatisfied	at	Sharifa	
	University-Second	year	






























































































































































































































































































































































											ALEX	 	 	 SANDRA	 	 			NOUR		 																						NEVINE		SS1				A	satisfied	PP2	English	 Finding	a	niche.	 																Taking	new	challenges				Productive	but	detached.			 learner.		 	 	 	 	 		on	board	with	help.		SS2				Some	cracks	in	system											Learning	more	and				 G*-	Urgent	need	to												G	-	Outgrowing	the	PP.													beginning	to	show.	 more.																																						improve.		SS3				I’ve	completed	the	PP	year	 Reaching	for	the	sky.	 Moving	closer	to	my									(SS3	after	transition)	 														but	haven’t	moved	far.												 	 	 dream.		



























































































































































































































































































	APPENDIX	B				Sandra’s	Small	Stories		 1. Sandra	Arabic	Problem	SS2		Part	A	(p.5-6)	1			K:					How	are	you	getting	on	with	the	Translation	studies	2												How’s	it	going	3			S:						E-erm	it’s	nice	4												but	there	is	some	problem	with	me	5												I’m	not	speaking	well	in	Arabic		6	 	not	in	English	in	Arabic	7	 	Sometimes	I	don’t	know	8	 	how	to	explain	to	you	what	I	want	to	say	9	 	That’s	not	my	problem	10	 	[speaking	fast]	That’s	from	mama	and	I	took	it	11	 	I	don’t	know	from	where	mama	has	problem	12	 	even	with	her	Arabic	language	13	 	I	don’t	know	why	14	 	Also	I	took	it,	also	my	sister	15	 	We	find	something	16	 	we	don’t	know	how	to	speak	in	right	way	in	Arabic	17	 	How	can	I	translate	something	in	English	to	my	language		18	 	That	is	my	problem.	19	 	I	try	to	do	well	20	 	but	sometimes	I	just	tell	mama	21	 	“Why	you	don’t	speak	well	in	Arabic		22	 	Why.		That’s	your	language.	23	 	Why	you	don’t	know	how	to	describe	24	 	Why	you	don’t	know	how	to	use	the	word	in	a	right	way”		25										I	don’t	know.	26		K:			So	I	wonder	27									What	do	you	think	the	problem	is	28	 	Is	it	that	you	know	the	word		29	 	but	it	doesn’t	come	into	your	mind?=	30		S:				=No.	I	(P)	I	know	the	word		31	 	but	I	try	to	give	you	my	opinion	32	 	but	you	will	still	33	 	but	you	will	not	understand	quickly	34	 	I	have	to	tell	you	any	examples	for	anything	yaʿnī	35	 	really,	I	just	find	some	problems	36	 	some	issue	for	how	I	can	give	you	my	opinion	37	 	just	I	have	a	problem	38	 	but	my	family	now	they	understand	39	 	but	the	others	the	friends	my	teacher	40	 	day-after-day	they	know	what	is	my	problem	41	 	Also	Dr	M	now	he	tell	me	“you	have	problem	translating	into	Arabic.”		42	 	I	tell	him:	“Yes	[laughing]	how	I	can”	…..		
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(29)		K:			So	Arabic	was	more	like	a	foreign	language?	So	of	course	her	experience	explains	it	(30)		S:			OK	miss	but	you	also	(31)		K:			My	Arabic	is	not	good.	[All	laugh]	(32)		S:			Let’s	hear	you.	We	just	listen.		[the	3	laugh]	Tell	us	a	story	in	Arabic.	(33)		K:	lā	mā	aʿrif	(No	I	don’t	know)	[Nevine	laughs	out	loud]	I	can’t	say	a	story!		[All	laugh]	(34)		S:			OK	just	a	few	words.		(35)		No:	Yeah.	(36)		S:		yāllāh	(Come	on).		Say	something.	(37)		K:		OK	but	let	me	turn	off	the	recorder		 3.			 Sandra	Muslim	SS4		1			K:					So	you	don’t	plan	to	start	work	2	 	until	after	you’ve	finished	your	doctorate?	3			S:						Mmm	or	if	I	could	inshāʾAllāh	study	and	work	4	 	no	problem	for	me	5	 	because	I	also	just	think	about	me	6	 	about	my	life	7	 	Also	I	think	about	one	thing	yaʿnī	8	 	it	is	the	most	important	9	 	I	just	want	to	make	something	after	I	died	10	 	all	the	people	remember	me	11	 	like	I	make	building	for	poor	people	(K:	yes)	12	 	because	I	need	this	yaʿnī	13	 	after	I’m	dead	they	tell	14	 	“Sandra,	she	was	a	good	person	15	 	and	then	she	make	all	this	for	us”	16	 	Do	you	understand	me?	17			K:			Yes.	I	understand	you.	18			S:				I	have	many	things	I	want	to	do	19	 		because	I	want	the	people	20	 		when	they	remember	me	21	 		they	remember	me	in	a	good	way	22	 		Because	the	people	here	usually	23	 		the	person	when	he	die	24	 		the	important	thing	is	what	he	done	(K:	that’s	right)	25											Because	of	that	yaʿnī		26	 		I	just	think	about	this	
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27	 		I	want	just	to	finish	my	study	quickly	28	 		I	just	want	make	like	that	29	 		because	I	need	to	do	something	like	this.	30			K:				I	see.	So	that’s	your	main	goal	is	it?	31	 		Is	that	more	important	(S:	no)	32	 		than	being	a	translator?	33			S:				No,	I	don’t	have.	34	 		Just	all	my	goal	is	do	good	things	that	help	me	35	 		that	give	me	good	things	when	I’m	dead.	(K:	Yes)	36	 		The	name	in	Arabic	is	ajar	(rewards)	37	 			yaʿnī	if	you	do	good	things		38	 		you	will	not	get	it	in	dunyā	(life)	39	 		but	in	the	akhirah	(afterlife)	40	 		If	you	do	good	now	41	 		you	will	not	take	it	now	42	 		but	you	will	take	it	after	you’re	dead	(K:	I	see)	43	 		This	helps	me	to	get	to	jannah	(heaven)	44	 		You	understand	me?	45	 		(K:	Yeah)	Like	that.	46			K:				But	what	about	from	the	point	of	view	of	working	47					 			If	you	get	your	doctorate	48	 			You	told	me	before	that	you	might	do	your	master’s	49	 			outside	Saudi	Arabia	50			S:					Yes	I	say	like	that		51	 			but	my	father	he	is	not	allow	for	me	52	 			because	I	don’t	have	a	big	brother	53	 			I’m	the	only	one	(K:	yes)	54	 			Because	I	don’t	have	55	 			and	because	also	mama	she	tell	me	56	 			“You	are	not	the	kind	of	people	57	 			that	can	live	without	his	family.”	58	 			I	cannot	live	alone.	59			K:				You	agree	with	that	60			S:					Yes	because	one	time	61	 			I	go	to	Medina	with	my	grandfather	62	 			and	in	that	3	days	I	was	suffering	I	know.	63	 			I	miss	my	mom	64	 			I	miss	my	sisters	65	 			I	just	call	them	and	then	I	cry	66	 			I	am	not	one	of	these	people	67	 			who	can	stay	away	from	his	people.	68			K:				Yeah	it	would	be	hard	69	 			And	what	about	work	now		70	 			What	work	do	you	see	yourself	doing	71	 			after	you’ve	finished	your	studies	72			S:					I	just	try	to	work	in	a	big	company	73	 			or	in	a	safārah	(embassy)	74	 			I	just	like	to	work	in	somewhere		75	 			where	I	feel	I	will	learn	more	things	(K:	yes)	
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76	 				It’s	help	me	to	memorize	the	English	77	 				so	I	don’t	forget	78	 				instead	of	just	practising	(K:	yeah	good)	79												But	I	don’t	have	goal	80	 				like	I	want	to	make	company	81	 				or	I	have	my	own	business	82	 				no	I	don’t	have	anything	like	that	83	 				I	just	want	to	make	something	for	poor	people	84	 				because	one	time	I	can’t	sleep	for	one	or	two	days	85	 				because	I	see	two	small	kids	86	 				they	was	inside	the	garbage	87			K:					Where.	In	a	poor	part	of	town?	88			S:						Yeah	I	think	they’re	from	ṣūmāl	(Somalia)	89	 				or	somewhere	like	that	90	 				They	were	inside	the	garbage	91	 				looking	for	food	92	 				and	at	that	time	I	feel	so	sad	93	 				and	yaʿnī	I	can’t	sleep	94	 				Maybe	I	stay	like	that	in	(for)	3	days	95	 				I	just	tell	Mama	“Mama	they	are	very	sad	yaʿnī.”		96	 				Maybe	that	time	really	I	was	so	sad	97	 				Because	of	that	I	don’t	think	about	business	like	that	98	 				I	just	think	of	(to)	myself	99	 				these	people	need	someone	think	of	them	(K:	yes)	100										And	also	my	religion	[stumbles	over	word]	101	 				my	Islam	102	 				it’s	learn	me	to	be	a	good	person	103	 				and	show	love	to	people	better	than	(to)	myself	104										Sometimes	I	feel	here	it’s	very	bad	yaʿnī	105										All	Muslim	people	they	can	106										but	they	don’t	care	for	these	people	107										But	outside	I	saw	like	Angelina	Jolie	(K:	yeah)	108										She	do	many	good	things	for	the	people	inside	Africa	like	that	109										and	I	feel	she’s	a	good	woman	really	110										because	she	think	of	these	people.			 4.						Sandra	Men	and	Women	in	Saudi	SS6		1			K:					…do	you	think	it’s	easier	for	men	to	be	translators	2	 	or	do	men	and	women	have	an	equal	chance	to	work	as	translators?	3			S:					(P)The	man	yaʿnī	I	see	my	father	he’s	not	4	 	he	didn’t	like	to	yaʿnī	know	English	well	5	 	He	can	translate	but	just	for	help	someone	like	that	6	 	but	not	yaʿnī	this	is	his	job	7			K:					So	do	you	think	women	like	to	be	translators	8	 	more	than	men?	(S:		yah)	Why	9			S:	 	Look	here	in	Saudi	Arabia	yaʿnī	10	 	the	man	he	didn’t	focus	just	in	one	goal	like	women	
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11	 	he	just	want	finish	his	studying	12	 	and	then	he	got	a	job	13	 	but	what	kind	of	job	14	 	anything	15	 	Maybe	he	will	get	Accounting	16	 	he	go	to	Marketing	17	 	he	go	to	Business	18	 	So	what	is	your	goal	19	 	[quietly]	“Anything”	20	 	But	women	they	have	goals	yaʿnī	21										“	I	want	to	be	a	pharmacist	22	 	I	want	to	be	a	translator	23	 	I	will	be	a	doctor”yaʿnī	24	 	The	woman	she	have	goal		25	 	and	she	want	and	she	want	get	it.		26		K:			Do	you	mean	women	have	higher	goals	than	men	27	 	(S:	yeah)	Why	do	you	think	so	28		S:	 	(P)	Really	I	don’t	know	29	 	but	yaʿnī	this	is	what	is	happen	yaʿnī	30		K:		 	you	mean	in	Saudi	society	(S:	yah)				31	 	OK	do	you	think	it	was	always	like	this?	32		S:	 	I	don’t	know	about	before	33	 	but	now	yaʿnī	I	see	some	people	they	say	34	 	“Your	study	is	not	important	35	 	The	more	important	thing	is	that	you	get	married.”	36	 	(K:	Ah	OK)	For	me	I	say	37	 	“No,	for	me	it’s	better	if	I	study	and	then	get	my	job	38	 		and	then	look	to	my	life	get	married	anything		39	 		But	the	most	important	is	studying”	(K:mmm)	40	 		But	the	man	yaʿnī	like	my	cousin	41	 		he	doesn’t	mind	what	he	work	42	 		he	work	in	bank	OK	43	 		he	can	work	in	car	(K:	mechanic)	44	 		no	car	sales	yah	he	can	work	in	any	company	yaʿnī	45	 		he	don’t	mind	anything	46	 		but	the	woman	no	47	 		she	want	work	in	a	specific	place	in	a	special	place.	48		K:	 		Is	that	because	men	want	to	make	money	quickly?	49		S:	 		No	because	they	are	lazy	yah	lazy	50	 		They	don’t	have	one	goal	to	be	rich	51	 		He	just	want	get	job	have	house	52	 		he	can	feed	he	can	work	he	can	go	house	53	 		OK	that’s	enough	(K:	I	see).	54			 			If	you	see	here	most	of	the	doctors	in	the	college	or	in	the	university	55	 			are	from	Morocco	from	India	from	Syria	from	like	that.	56	 			(P)	You	won’t	see	Saudi	doctors	just	2	or	3	per	cent.	57	 			Do	you	understand?		58		K:					Yes	I	understand	but	why	is	that		59	 			I	mean	they’re	nearly	all	Arabs	aren’t	they?	
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				57									if	I	see	a	bottle	of	wine	in	front	of	me					58									what	I	can	do.	Can	I	touch	it?					59									Can	I	stay	on	the	table	the	one	it	have?					60									Like	that	we	was	say					61		K:			So	can	you	discuss	it					62									or	does	he	just	tell	you?					63		S:			No	he	ask	and	then	he	discuss					64									and	then	he	explains					65									like	that	yaʿnī	he’s	good					66									but	the	only	problem	thing	in	his	voice					67									his	voice	is	low						68		K:			But	can	you	say	“Excuse	me					69									but	I	don’t	agree	with	you					70									I	think	this”?					71	S:				Yeah	yeah	you	can					72								He’s	very	lovely	and	he’s	very	nice.				 6.									Sandra	Apathetic	Disposition	SS5					1			K:					So	my	last	question	is:				2												do	you	think	you’ve	changed	in	any	way	since	the	PP?				3			S:						Yeah	[disconsolately]	because	now				4	 				I’m	just	thinking	about	myself				5	 				what	I’m	gonna	do	[in	tragic	tone]				6	 				I’m	gonna	fail				7	 				I	can’t	do	it,	like	that				8	 				and	then	I	say	“No	I	can				9												I	will	help	myself	[in	tragic	monotone]		10												I	will	ask	Allah	to	help	me	11	 				I	will	work	well	12	 				I	will	work	too	much”	like	that	13			K:						so	you	don’t	feel	so	confident	now	14			S:	 				no,	and	also	by	the	way	15	 				now	now	I	have	a	break	more	than	the	PP	16	 				but	even	now	in	my	break	17	 				I	don’t	like	to	stay	with	anyone	18	 				I	just	want	to	stay	alone	19	 				yaʿnī	I	stay	in	my	break	at	10	o’clock	20		 				I	stay	just	one	hour	alone	21	 				If	someone	comes	and	sit	with	me	22	 				I	get	out	because	I	don’t	have	23	 				yaʿnī	I’m	not	in	the	mood	to	stay		24	 				with	my	friend	(K:	Why)	like	that	25	 				I	feel	(P)	(K:	depressed?)	yah	no	not	26	 				unhappy	or	sad	it’s	like	you	know	27	 				I’m	not	in	the	mood.		28	 				Also	if	I’m	hungry,	29	 				I’ll	cut	my	leg	before	going	to	dining	
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30										[K	laughs]	and	then	come	back	31										I	will	never	do	it		32										[Comic	tone]	one	time	I	was	very	hungry	33	 	Where	did	I	go		34	 	[Speaking	fast]	I	just	go	in	my	class	35	 	I	didn’t	eat		36	 	She	tell	me	“Why	don’t	you	come	and	eat”		37	 	I	tell	her	“It’s	hot	and	there’s	sun	it’s	very	far		38	 	Do	you	want	me	to	pass	this	big	space	39	 	just	for	eating?	[Laughing]	Are	you	crazy?	40	 	I	stay	here.	I	don’t	have	a	problem.”		41		K:		 	Is	it	because	you	find	the	university	hard?	42		S:	 	Erm	it’s	hard	43	 	not	because	of	this	university	itself	no	44	 	because	of	me	45	 	because	I’m	now	in	the	university	46	 	because	now	I’m	big	47	 	I	must	take	more	responsibility	like	that	(K:		mmm)	48	 	and	now	mine	is	like	erm	49	 	I	can	take	more	no	problem	50	 	Give	me	and	I	can	take,	no	problem	51	 	I	can	wait	(K:	you’re	patient)	52		S:				I	don’t	know	ṣabr	(patience)	53	 	I’m	patient	yes	too	much	a	lot	54	 	(K:		you’re	very	patient)	yah	very	patient	55	 	you	know	like	when	I	was	tired	56	 	this	arm	was	hurt	me	because	of	the	AC	(air	conditioner)	57	 	I	didn’t	go	to	hospital	58	 	but	this	was	very	painful	(K:	that’s	not	good)	59	 	yes	I	know	but	do	you	want	me	to	go	to	hospital	60	 	[in	fed-up	voice]	and	stay	waiting	for	doctors	61	 	and	then	get	out	without	nothing?	No	62										maybe	just	a	few	days	63	 	and	then	I	will	become	fine	64	 	Like	that	I	am.	65			K:			So	is	this	just	now	66	 	or	from	September?	67			S:	 	No	no	no.	I	am	like	that	68	 	since	I	was	small	yaʿnī	69	 	Since	the	time	I	come	to	this	life	I	am	like	that	70	 	But	now	I	am	more	than	before	71	 	because	of	university	(K:		mmm).	72	 	And	sometimes	I	feel	headache	73	 	I	want	get	Panadol	74	 	I	ask	my	friend	“Do	you	have?”	75	 	and	she	tell	me	no	I	say	“OK	khalāṣ.”	76	 	OK	my	auntie	she	tell	me	“Ask	the	nurse.”	77	 	I	tell	her	[speaking	very	fast]“Tsk	tsk	I’m	so	tired.		78	 	Do	you	want	me	to	ask	the	nurse?	
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79	 	No	khalāṣ	no	problem”	80		K:				We	say	in	English	“I	can’t	be	bothered”=	81		S:					=No	it’s	not	bothered	82	 	you	know	like	lazy	[in	whiny	voice]		83	 	“Oh	you	want	me	ask	her?	khalāṣ	no”		84	 	and	then	she	told	me	“Ooo	I	don’t	have	water	85	 	Do	you	want	me	go	outside	and	bring	water?”		86	 	[S	speaks	very	fast]	“No	need	no	need”		87	 	you	know	it’s	very	lazy	88		K:			Yeah	but	is	it	because	you’re	still	in	your	freshman	year?	89		S:	 	Now	now	I	feel	that	if	I	finish	this	year	90	 	and	then	start	study	my	major	91	 	I	think	I	will	be	fine	92	 	or	I	will	be	more	exciting	(excited)	93	 	but	now	I	feel	so	lazy	94	 	I	don’t	want	to	do	anything	95	 	I	just	want	waiting	for	my	classes	96	 	just	stay	go	for	my	courses	like	that																																	
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APPENDIX	C			Nour’s	Small	Stories		 1. Nour	Earth	Dream	SS1		1			K:					So	communication	is	very	important	to	you.	2			No:		Yeah	important	now	3												Now	very	important		4			K:				Do	you	like	to	speak	to	English	people	5												to	American	people?	6			No:		Yeah	7			K:				Why	8			No:		Because	the	access	(accent)	good	9			K:					Just	the	accent	10										or	you	like	to	know—	11	No:		Maybe	I	like	it	the	American	12	K:					Can	you	tell	me	why?	13	No:		[Laughs	shyly]	My	dream	14										I	don’t	know.	Because	every	15										yaʿnī	min	anā	ṣaghīrah	 	 	 						(I	mean	from	the	time	I							16										kunt	asmʿa	dāīmān	yitkallam	innū	Amrīkā							was	young	I	used	to		17										is	the	earth	dream	 	 	 																				always	hear	people	say		 	 	 	 	 	 	 						that	America)		18	K:					mīn	qālat	hadhā	abūkī	 	 (Was	it	your	father	who	said	that?)		19	No:		lā	kānat	ihnā	maʿānā	20									illī	rabatnā	jiddatī																			(No	it	was	our	grandmother	who	raised	us)		21	K:				Your	grandmother.	22	No:		My	grandmother	23									wafʾā	Allāh	yerḥamhā																																				(She	died	God	bless	her	soul)								24	 hiyā	taqūl	dāīmān	Amrīkā	25									earth	dream																																					(She	always	used	to	say	“America	is	the			 	 	 	 	 	 			earth	dream”)	26									She	want—I	love	my	grandmother	27									but	she	want	everyone	28									mīn	awlād'hā	yiṭalʿahā	Amrīkā	29									bas	tishūf'hā																																						(of	her	children	to	take	her	to	America		 	 	 	 	 							just	to	see	it)	30		K:			[Laughs]	31		No:	Bas	tishūf'hā			 	 																									(Just	to	see	it)	32									“I	want	to	see	America”	33									But	she	is	die	yeah	34									Not	see	America.	35		K:			Why	did	she	want	to	see	America	36		No:	I	don’t	know	why	37										but	when	I	was	5	or	6	years	old	38										anā	kam	marrah	asāl'hā	
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																											70		K:						Is	she	Saudi?																												71		No:			Urdunī	(Jordanian)	maybe																												72		K:						But	she	speaks	in	English	to	you																												73		No:			English	only.	She	not	speak	the	Arabic																												74												I	go	in	the	office																												75												“Please	duktūrah																												76												I	cannot	understand	everything																												77												Please	maybe	repeat																												78												All	maybe	understand																												79												but	me	and	some	students																												80												not	understand	everything																												81												Please	say	in	simple	word																												82												because	(so)	I	understand”																												83												she	[in	indifferent	voice]“7	everything	7	Nour”																												84												I	cannot																												85												Sometimes	[laughs]	forget	name	yeah?																												86		K:						Of	course																												87		No:				I	cannot	say	it’s	the	PE																												88													because	very	nice	subject	yeah?																												89		K:							Yeah	do	you	do	exercise?																												90		No:				Yeah	exercise																												91													all	the	body	you’re	loving	the	subject																												92													But	the	teacher!																													93													Everybody	“no	no	no																												94													not	take	it	now	the	PE”																												95													Maybe	after	going	Dra	H																												96													I	take	it	the	PE																												97		K:							Right	it’s	a	problem																												98		No:				All	my	friends	Nevine	and	Rana	and	Sandra																												99													all	not	take	it	the	PE																												100										Only	me	and	Alex	[extensive	laughter]		 	 101	K:					[Laughing]	That’s	a	big	problem!			 3. Nour	Bad	CS	SS6		1 K:					…So	can	you	choose	who	to	work	with	2 									or	does	the	teacher	choose	who	you	work	with?	3 No:		No	no	you	choose.	Freedom	4 K:					So	you	can	choose	the	girls	who=	5 No:		=Yeah	but	new	student	6 									I	don’t	know	the	girl	with	me	7 		 			who’s	the	work	or	not	work	8 									she’s	serious	or	not	serious	I	don’t	know	9 									but	I	tell	her	(APS	teacher)“I	want	alone	work	in	all	the	presentations”		10 									but	she	tell	me	maybe	I	lose	3	marks		11 									(K:	if	you	work	alone)	yes	12 									It’s	a	rule.	She	tell	me	like	that	13 									“the	rule	4	maximum	5	students	work	together	
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14 									One	student	want	to	work	alone	15 									OK	she	lose	2	or	3	marks”	like	that	16 K:					You	told	me	before	that	you	like	to	work	in	a	group	17 									remember	you	told	me	that?	(No:	yah)		18 									Not	alone	[laughs]	remember?	19 									But	now	you	said=	20 No:			=I	change	my	mind	really.		21 									I	write	in	my	Blackberry	[laughs]	22 									I	change	mind	really	23 									because	before	I	want	to	work	together	in	group	24 									but	now	after	[to	S]	aysh	aqūl	tajrubah		(how	do	you	say	‘experience’)		25 									(K:	you	can	say	it	in	Arabic)	26 									Before	the	[stumbling]	expectation	or	something	like	that	27 									I	change	mind		28 									because	not	all	in	the		group	work	together	(K:	yes)	29 									Some	student	really	go	to	the	sea	go	to	fun	30 									go	in	the	restaurant	31 									and	(I)	work	alone	32 									(K:	Yeah	it’s	not	fair)	33 									Yah	I	do	like	this	in	C.S.	(Computer	Studies)	34 									I	work	on	magazine	(K:	research?)	35 									yes	I	work	alone	all	this	one	36 									I	send	it	to	Blackboard	37 									She	tell	me	“Nour	all	the	students,	not	me,	send	before	12	OK	I	accept	38 									After	12	you	lose	1	mark”	39 									I	tell	her	“OK,	I	sent	it	11.58	40 									only	2	minutes	yaʿnī	fī	waqt		(so	there’s	still	time)	41 									It	don’t	arrive	because	I	don’t	know	problem	maybe	12	and	20		42 									or	15	minutes	43 									and	I	lost	2	marks	me	44 									and	all	students	full	marks.	(K:	Why)	45 									I	go	and	ask	her	like	that	[indignant]	“Why	(P)	46 									I	work	myself	not	all	students	47 									All	students	take	it	full	mark	48 									and	me,	not	fair.”	49 									She	tell	me	“2	marks?	50 									What’s	wrong	Nour”	51 									I	tell	her	“because	2	marks	is	big	thing”	52 									But	all	students	really	sleeping	53 									go	in	the	sea	go	in	the	restaurant	54 									I	stay	in	my	home	55 									write	the	homework	(K:	yes)	56 									not	homework	like	project	57 									for	mid-term	20	marks	58 	K:				It’s	very	important	59 	No:	Yes.	I	tell	her	“In	final	exam	20	and	in	this	18	60 									20	good	I	accept	my	marks”	61 									She	tell	me	“OK	why	you	angry”	62 									I	tell	her	“Because	I	am	doing	all	of	this	myself”	
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APPENDIX	D			Nevine’s	Small	Stories	1. 	Nevine	Explaining	her	Role	in	Activity	1	PA1			1			K:					So	in	the	activity	you	did	what	did	you	do	exactly	2	 	Like	did	you	discuss	with	the	group	did	you	act?	3	 	Tell	me	a	little	about	what	you	did	4			Ne:			I	just	did	the	explanation	for	the	social	problem		5	 	I	wrote	the	explanation	6	 	I	explained	for	the	instructor	7	 	and	they	acted.	8			K:					So	you	didn’t	talk	to	the	other	girls	in	your	group?	9			Ne:			Yeah	we	did	actually	together	10	K:				That’s	what	I’m	asking	you	11	Ne:		Yes	we	discussed	the	ideas	together	12	 	and	I	gave	them	the	explanation	13	 	They	are	acting.	14		K:				Alright	so	you	didn’t	act?	15		Ne:		No.	16		K:				Why	not	17		Ne:			I	don’t	know	18	 		They	are	actors	[laughs]	19		K:					Sorry?	20		Ne:			They	are	choosing	21		K:					OK	so	when	you	were	discussing	22	 			did	you	speak	mostly	in	English	or	Arabic?	23		Ne:			Ah	some	students	didn’t	understand	English	sometimes	24	 			so	I	have	to	speak	Arabic	that’s	why	25		K:					So	do	you	speak	Arabic	sometimes	to	them?	26		Ne:			Here?	27		K:						Yeah	28		Ne:			Sometimes	but	when	I	was	in	the	other	section	29		 			my	section	cause	we	are	2	sections	mixed	together	30	 			I	was	in	the	other	section	31	 			My	section	they	are		32	 			there	wasn’t	a	lot	of	girls	speak	Arabic	(English)	33	 			so	that’s	why	I	was	explaining	more.	34		K:					Ah	so	you	were	speaking	more	English	there?		35	 		So	why	do	you	speak	more	Arabic	36		Ne:		Cause	in	the	other	section	there	were	a	lot	of	beginner	girls	37	 		They	don’t	understand	English	well	that’s	why.	38		K:					[with	confused	expression]	Oh	so	you	spoke	more	Arabic?	39		Ne:			Yeah	we	just	mixed	the	last	week.	40		K		:			OK	so	what’s	the	difference	between	the	sections	41		Ne:			My	old	(new)	section	was	speaking	English	more	than	the	others	42		 			The	other	section	they	didn’t	speak	English	well	43	 			but	they	did	understand	sometimes	44		K		:			OK	so	in	your	group	45											who	were	you	working	with	today	
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46		Ne:				Ah.	Err	(P)	47		K:						Because	they’re	new	to	you.	Nour	I	think.	48		Ne:				[Slowly]	Nour	and	Sandra	and	Alexandra	49		K:							So	what	did	everybody	do	50				 				Do	you	think	you	did	most	of	the	talking?		51	 				How	did	you	share	the	{responsibilities}	52		Ne:				{Ah	Nour	gave	us}	the	story	53	 				and	Sandra	and	Alex	acted	the	play	[laughs]	54		K:						And	what	about	you	55		Ne:				I’m	just	explaining	to	the	teacher.	56		K:	 				OK.	Now	I	noticed	that	Nour	speaks	quite	a	lot	in	class	doesn’t	she?	57		Ne:				The	girl	in	front	of	me?	58		K:							Yes	Nour	with	the	red	top	59		Ne:				Yah	yah	60		K:							She	speaks	quite	a	lot	61													but	quite	a	lot	of	it	is	Arabic.	62		Ne:				Yah.	63		K:						So	why	is	that	64		Ne:				Because	she’s	a	beginner	in	English	65	 				and	she	didn’t	understand	English	well	that’s	why	66	 				She	just	learned=	67		K:						=So	do	you	feel	that	you’re	a	beginner?	68		Ne:				[with	surprise]	Me?		I	don’t	know	[laughs].	69	 				I’m	in	the	middle.	70		K:	 				In	the	middle.	So	you’re	quite	good	in	the	class=	71		Ne:				=yeah	72		K:						So	what	did	you	think	of	this	activity	today	73												Was	it	useful?	74		Ne:			Yeah	it	was	useful.	75		K:						Why	76		Ne:				Cause	it	helps	the	student	to	build	our	vocabulary	77	 				and	build	the	English	language	as	well	78		K:						OK	and	what	about	working	in	a	group	79	 				Do	you	prefer	working	in	a	group?	80		Ne:				Yes	like	to	share	the	ideas	81	 				and	(P)	that’s	all	82		K:						Did	you	enjoy	the	activity?	83		Ne:				Mmm	I	did.	84		K:						Why	85		Ne:				[Laughs]	Cause	I’m	with	my	friends	86	 				and	we	were	having	fun	also	87		K:						What	did	you	learn	do	you	think	88	 				Did	you	learn	anything	new?	89		Ne:				Erm	(P)	just	to	be	responsible	more	90	 				more	responsible	with	the	social	problems	91	 				that’s	all.		 	 		
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2. Nevine	Escape	SS5		1			K:					And	tell	me	about	your	studies	so	far	in	the	University	2	 	Do	you	feel	it’s	better	than	the	PP?	3	 	Are	you	learning	more	things?	4			Ne:			Yeah	I’m	learning	more	things	5	 		but	you	know	everything’s	getting	a	little	more	complicated	right	now	6			K:						More	complicated?	7			Ne:				Yeah.	I	got	a	lot	of	courses	8	 		that	I	didn’t	want	to	take	them	9	 		like	Biology	Math	Computer	Science	10		 		It’s	very	difficult	for	me		11	 		as	well	Arabic	as	a	Second	Language	12		K:					Yeah	so	which	subjects	are	you	enjoying	13	 		Are	you	enjoying	anything?	14	Ne:			The	ACS	15	K:						The	ACS	16	 			And	do	you	think	you’re	learning	in	the	ACS	class?	17											Are	you	learning	more	English	there?	18		Ne:			Yeah	that’s	absolutely	sure	[laughs]	19		K:						Is	that	going	to	help	you	20	 			when	you	go	to	America	do	you	think	21		Ne:			Yeah	absolutely	22		K:						And	what	about	socializing	in	the	University	23												Have	you	made	new	friends	there?	24		Ne:				No	no	[laughs]	25		K		:				Really?	26		Ne:				[laughing]	Yeah.	27		K:						Because	Nour	says	whenever	she	sees	you	in	the	university	28												you’re	always	with	friends	[laughs]	29		Ne:				No.	It’s	not	true	I’m	sure.	30		K:						[Laughs]	She	said	“When	Nevine	first	came	to	the	PP	31												she	was	always	alone	32	 				and	gradually	she	got	more	and	more	friends	33													and	now	she’s	always	with	friends”	[laughs]	34	 				Is	that	true?	35		Ne:				No.		36		K:							So	who	are	your	friends	now	37		Ne:				Nour	and	Lama	and	Alex	38													the	same	you	know	as	in	the	PP	39		K:							Really?	40		Ne:				The	same	girls		41		K:							What	about	the	teachers	42	 				How	do	you	get	on	with	the	teachers	43		Ne:				They’re	not	all	good.			44		K:					Which	ones	do	you	find	difficult			45												and	which	ones	are	nice			46		Ne:			Difficult?	The	Math	teacher	and	the	Computer	teacher			47												he’s	very	very	strict.	
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5. 	First	Semi-Structured	Interview	Questions		Student	semi-structured	Interview	1		(SS1)		Check	some	items	from	informal	interview	to	clarify.	I	really	enjoyed	talking	to	you	last_____.		You	told	me	about	your	background	and	how	English	fits	with	your	personal	and	student	goals.	Today	I’ll	like	you	to	tell	me	more	about	your	experience	of	learning	English	while	you	were	at	school	and	since	coming	to	the	PP	both	inside	and	outside	the	classroom.	Remember	you	can	use	Arabic	if	you	can’t	think	of	the	words	in	English.		General	questions	about	English:	1. You	said	that	improving	your	English	is	important	for	you	to	achieve	your	goals.	Do	you	think	most	young	women	in	Saudi	Arabia	feel	the	same	way?	2. Do	you	think	learning	more	English	and	studying	in	English	has	an	effect	on	your	Arabic?	On	your	culture?		General	questions	about	learning	English:	1. Where	is	the	best	place	to	learn	English?	The	best	situation?	2. Imagine	that	I	was	a	student	who	wants	to	learn	English	in	Jeddah.	What	advice	would	you	give	me?	3. What	have	you	found	to	be	the	best	ways	of	learning	English?	4. Are	there	other	ways	you’d	like	to	try	which	you	think	might	work	for	you?	5. Can	you	describe	for	me	your	idea	of	a	good	English	teacher?	A	good	English	learner?			English	at	School:		 1. Let’s	go	back	to	the	period	before	high	school.	Tell	me	a	little	about	your	experience.	Did	you	enjoy	English?	Why/Why	not?		In	what	ways	did	you	learn	in	the	classroom?	Outside	the	classroom?	Any	significant	person?		
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WHEN?	 SETTING	 DATA	GENRE	 HOW	LONG?	22	Feb	2012	 n/a	 Biodata	 n/a	22	Feb	 DPP’s	office	 Informal	interview	 30	min	25	Feb		 PP	classroom		 Semi-structured	interview	1	(SS1)	 36.27	29	Feb	 PP	classroom	 Observation	of	Activity	1	in	Listening	&	Speaking	class	 1	hr	29	Feb	 DPP’s	office	 Post-activity	interview	1	(PA1)	 4.20	10-31March	2012:	mid-year	examinations	and	mid-year	break	
	 	 	
9	April	2012	 PP	classroom	 SS2	 35.08	10	April	 PP	classroom	 Observation	of	A2	 50	min	10	April	 DPP’s	office	 PA2	(Group)	 16.09	22	April	 PP	classroom	 Observation	of	A3	 48	min	23	April	 DPP’s	classroom	 PA3	 11.54	1	May-9	May:	Final	examinations.	End	of	academic	year	 	 	 	16	June	 On	Skype	 SS3	 25.55	SUMMER	BREAK	 	 	 	10	Sept,	17	Oct	&21	Oct	2012	 n/a	 Email	responses	to	Good	English	Language	Learner	(GELL)	sheet	
n/a	
10	Sept	 PP	classroom	 SS4	 17.43	20	Nov	 PP	classroom	 SS5	 49.16	16	Dec	 PP	classroom	 SS6	 36.36	26-Dec	2012-25	Jan	2013:	mid-year	examinations	and	mid-year	break	
	 	 	
6	Feb	2013	 PP	classroom	 SS7	 46.35	
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2.			Sandra	WHEN?	 SETTING	 DATA	GENRE	 HOW	LONG?	22	Feb	2012	 n/a	 Biodata	 n/a	22	Feb		 DPP’s	office	 Informal	interview	 30	min	25	Feb	 PP	classroom	 Semi-structured	interview	1	(SS1)	 41.51	29	Feb	 PP	classroom	 Observation	of	Activity	1	in	Listening	and	Speaking	class	
1	hr	
29	Feb	 DPP’s	office	 Post-activity	interview	1	 11.44	10-31	March	2012:	mid-year	examinations	and	mid-year	break	
	 	 	
4	April	2012	 PP	classroom	 SS2	 30.17	10	April	 PP	classroom	 Observation	of	A2	 50	min	10	April	 DPP’s	office	 PA2	(Group)	 16.09	22	April	 PP	classroom	 Observation	of	A3	 48	min	23	April	 PP	classroom	 PA3	 21.32	25	April	 PP	classroom	 Discussion	on	English	(Group:	S,	No,	Ne)	 25.48	1-9	May:	Final	examinations.	End	of	academic	year	 	 	 	15	May	 My	office	at	home	 SS3	 48.13	7	June	 Sandra’s	living	room	at	home	 Good	English	Language	Learner	(GELL)	interview	 Unrec:	7	min		Rec:	21.23	SUMMER	BREAK	 	 	 	11	Sept	2012	 My	living	room	 SS4	 35.52	19	Nov	2012	 My	living	room	 SS5	 1.01.42	15	Dec	2012	 My	living	room		 Unrecorded	conversation	1	 1.30	26	Dec	2012-25	Jan	2013:mid-year	examinations	and	mid-year	break	
	 	 	
5	Feb	2013	 Sandra’s	living	room	 SS6	 1.15.38									
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3. Nour	WHEN?	 SETTING	 DATA	GENRE	 HOW	LONG	29	Feb	2012	 PP	classroom	 Observation	of	Activity	1	in	Listening	and	Speaking	class	
1	hr	
7	March		 n/a	 Biodata	 n/a	7	March	 PP	classroom	 Informal	Interview	 35	min	10-31	March	2012:	mid-year	examinations	and	mid-year	break	
	 	 	
10	April	 PP	classroom	 Observation	of	A2	 50	min	10	April	 DPP’s	office	 PA2	(Group)	 16.09	10	April	 PP	classroom	 Semi-structured	interview	1	(SS1)	 30.37	22	April	 PP	classroom	 Observation	of	A3	 48	min	25	April	 PP	classroom	 PA3	and	SS2	Discussion	on	English	(Group:	No,	S,	Ne)	
25.48	
1-9	May	2012:	Final	examinations.	End	of	academic	year	 	 	 	24	June		 My	office	at	home	 SS3	 44.04	SUMMER	BREAK	 	 	 	10	Sept	2012	 Foyer	of	PP	building	 Unrecorded	conversation	1/SS4	 45	min	15	Sept	 n/a	 Written	comments	on	Good	English	Language	Learner	(GELL)	sheet	
n/a	
25	Nov	 Foyer	of	PP	building	 Unrecorded	conversation	2	 30	min	15	Dec	 My	living	room	 SS5	 24.03	26	Dec	2012-25	Jan	2013:	mid-year	examinations	and	mid-year	break	
	 	 	
3	Feb	2013	 My	living	room	 SS6	(with	Sandra)	 1.02.45						
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4.			Nevine	WHEN?	 SETTING	 DATA	GENRE	 HOW	LONG?	29	Feb	2012	 PP	classroom	 Observation	of	Activity	1	in	Listening	and	Speaking	class	
1	hr	
29	Feb	 DPP’s	office	 Post-activity	interview	1	 10.13	3	March	 n/a	 Biodata	 n/a	3	March	 PP	classroom	 Informal	interview	 15.08	3	March	 PP	classroom	 Semi-structured	interview	1	(SS1)	 17.56	10-31	March	2012:	mid-year	examinations	and	mid-year	break	
	 	 	














































qūllī	yā	sīdī.”	She	thinks	she	(the	PE	teacher)	is	dog	[laughs]	(K:		she	agrees	with	you)	Yah.	(K:	So	why	does	she	have	a	problem?)	Because	this	course	every	student	they	get	this	course	they	fail	because	the	teacher	she	is	do											something	it’s	easy	but	she	make	it	harder	she=	(K:	=Where	is	she	from)											I	think	she’s	Arabic,	I	don’t	know.	I	think	she’s	from	here	(K:	really?)	yeah											(K:	but	she	speaks	to	you	in	English?)	yes	because	we	must	learn	every	thing												in	English.	(K:	Do	you	sometimes	feel	like	speaking	to	her	in	Arabic?)	No											I	feel	strange	because	yaʿnī	what	do	you	think	yourself	yaʿnī?	yaʿnī		you											are	not	a	doctor	you	are	not	a	big	thing	you	just	teacher	for	exercise	and											for	something	it	is	not	interesting	why	are	you	always	forcing	the	students												force	 the	 girls	 and	when	 they	do	 exercise	 she	 is	 smell	 if	 they	 sweat	 and	then	 she	 go	 to	 smell	 them	 [K	 laughs]	 and	 tell	 them	 to	 go	 out	 (K:	 how	embarrassing!}	 yeah.	 Nour	 she	 told	 me	 she’s	 ḥayawān	 she’s	 an	 animal	[laughs]	 “she’s	 ḥayawānah	 ḥarām”	 (she’s	 a	 shameful	 animal).	 	 She	 say	“these	 people	 are	 poor	 ḥarām.”	 I	 tell	 her	 “khalāṣ	 ignore	 her.”	 [laughs	continuously]	(K:		[Seriously]	So	does	everyone	have	to	do	it?	Do	you	have	an	exam	in	it?)	Mmm	exam	in	body	(K:		how	the	body	works)	mmm	[S	still	laughing	quietly](K:	but	 it	could	be	 interesting	I	suppose!)	 [S	 laughs	as	 if	I’m	joking].	
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APPENDIX	J								American	Library	Association	Romanization	Table	–	Arabic														 	 	 	 	 	 (The	Library	of	Congress,	2012)	
(Adapted from https://en.wikipedia.org/wiki/Romanization_of_Arabic) Letter	 	 Name	 	 	 ALA-LC			
ء1  hamzah  ʾ 
 
ا 2  alif         ā 
ب     bāʾ   b 
ت     tāʾ   t 
ث     thāʾ   th 
ج     jīm   j 
ح     ḥāʾ    ḥ 
خ     khāʾ   kh 
د     dāl   d 
ذ     dhāl   dh 
ر     rāʾ   r 
ز     zayn/ zāy  z 
س    sīn   s 
ش    shīn   sh 
ص    ṣād   ṣ 
ض    ḍād   ḍ 
ط      ṭāʾ   ṭ 
ظ      ẓāʾ   ẓ 
ع    ʿayn   ʿ 
غ     ghayn   gh 
ف    fāʾ   f  
ق     qāf   q  
ك     kāf   k 
ل     lām   l 
م     mīm   m 
ن    nūn   n 
 ه     hāʾ   h  
و     wāw   w; ū; aw 
ي     yāʾ   y; ī; ay 
ة  tāʾ marbūṭah  h; t 
ى  alif  maqṣūrah  á 
لا  alif lām  al- 
 
Note the romanization Allāh alone and in combination e.g. māshāʾAllāh. 
The prime symbolʹis used to separate two consonants when they do not form a 
digraph e.g. akramatʹhā in which the t and the h are two distinct consonantal sounds.	
																																																								1	In initial position hamzah is not represented in romanization.	2	alif is not represented when used to support hamzah. 	
	 437	
										
